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DIDACTIC OBJECTIVES 
 

 

 

This Didactic Unit has been created 

within the framework of the project 

“EDUCATIONAL INCLUSION INTO 

DIVERSITY, FACING EARLY SCHOOL 

LEAVING: Innovative methodologies to 

support ethnic minority students and 

stop Hate Speech in Europe” co-financed 

by the Erasmus+ Programme. One of the 

main objectives of this project is: “to 

fight against Hate Speech and educate 

to end exclusionary and racist behaviors 

in the classroom through educational 

and awareness tools for students”. 

And it is precisely to achieve this 

objective that this Didactic Unit for 

Inclusion into Diversity was created, 

which is part of kit of Open Educational 

Resources (OERs) aimed at fighting Hate 

Speech, and in this case specifically 

aporophobia, disablism/ableism, 

multiple or cumulative discrimination, 

and others.

 

Specific objectives 

That is why through this Didactic Unit 

the following specific objectives are 

expected to be achieved: 

• Identify disablism and its evolution 

throughout history. 

• Identify aporophobia and the types 

of hate speech linked to it. 

• Address multiple discrimination and 

analyze the variables that constitute 

it. 

• Address other types of 

discrimination from tolerance. 

• Understand how prejudices and 

stereotypes are formed and how 

they influence discriminatory 

behaviors. 

• Promote that the group identifies 

and engages as citizens who 

contribute to a world of equality for 

all people.
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COMPETENCES 
 

 

The main competences, as established by the COUNCIL RECOMMENDATION of 22 May 

2018, regarding the key competences to be developed through this Didactic Unit are:1 

 

▪ Proficiency in reading and writing 

Literacy is the ability to identify, understand, express, create and interpret concepts, 

feelings, facts, and opinions orally and in written form, through visual, sound, or audio 

and digital materials in different disciplines and contexts. This involves the ability to 

communicate and connect effectively with other people, appropriately and creatively. 

 

▪ Digital competence 

Digital competence involves the safe, critical, and responsible use of digital technologies 

for learning, at work, and for participation in society, as well as interaction with them. It 

includes information and data literacy, communication and collaboration, media 

literacy, digital content creation (including programming), security (including digital 

well-being and cybersecurity-related competencies), intellectual property issues, 

problem solving, and critical thinking. 

 

▪ Interpersonal skills and the ability to acquire new skills 

Personal, social, and the learning-to-learn competence is the ability to reflect on oneself, 

manage time and information effectively, collaborate with others constructively, 

maintain resilience, and manage one’s own learning and career. This includes the ability 

to cope with uncertainty and complexity, to learn to learn, contribute to one’s physical 

and emotional well-being, maintain physical and mental health, and be able to lead a 

healthy, future-oriented life, express empathy, and manage conflict in an integrative and 

supportive context. 

 

 
1 RECOMMENDATION OF THE COUNCIL OF THE EUROPEAN UNION of 22 May 2018 on key competences 
(2018/C 189/01). 
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▪ Competence in active citizenship 

Citizen competence is the ability to act as responsible citizens and participate fully in 

social and civic life, based on an understanding of social, economic, legal, and political 

concepts and structures, as well as sustainability and world events. 

 

▪ Entrepreneurial competence, autonomy, and personal 

initiative 

Entrepreneurial competence refers to the ability to act on opportunities and ideas and 

transform them into values for others. It is based on creativity, critical thinking and 

problem solving, on having initiative, perseverance, and the ability to work 

collaboratively in the planning and management of projects of financial, social, or 

cultural value. 

 

 

 

 

  

Photo by Towfiqu barbhuiya in Unsplash 

https://unsplash.com/@towfiqu999999?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
https://unsplash.com/es/s/fotos/pobreza?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
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METHODOLOGY 
 

In this Didactic Unit, a participatory, 

active, group, and experiential 

methodology has been used. It is 

important that the teacher or teachers 

who want to participate in the 

implementation of this Didactic Unit 

know the materials that we provide in 

the Inclusion in Diversity kit (posters, 

surveys, videos, activities, etc.), so they 

can adjust them to the peculiarities of 

the group. 

We are committed to cooperative and 

collaborative learning that helps to 

adjust the different rhythms of each 

student to the group and use the 

individual knowledge to learn 

collectively. 

We use active methodologies, through 

the joint resolution of tasks, project 

work by groups and experimentation, 

first individual for reflection, and then 

group for collaborative learning. 

The keys to this Didactic Unit are both 

the theoretical contents and the 

practical activities through debates, 

role-playing, etc. That is why we 

consider the non-formal aspects of 

education, to achieve an active 

participation of the students.  

Our goal is for this to not be just another 

Didactic Unit, but that students are able 

to use this knowledge in everyday life, 

and to make schools more inclusive and 

free of discrimination and bullying, and 

also aporophobia, disablism, etc.  

 

Methodological guidelines: 

• It will be adapted to the students of 

the classroom, incorporating those 

necessary changes depending on 

the diversity of each classroom, 

individual, and collective needs. 

• It will be implemented through a 

participatory, inductive, and 

facilitating methodology. 

• Generate a climate of trust to 

facilitate the expression of feelings, 

emotions, or desires. 

• Develop affection and empathy as a 

common thread in the activities with 

the group, both from a horizontal 

point of view (between students 

themselves), and vertically 

(affection of the adult towards the 

students and from the students 

towards the adult). 

• Not leaving any questions 

unanswered. The curiosity of each 

student sparks concerns, ideas, and 

desires to know what needs to be 

answered. 

• Balance the importance given to 

each individual and family reality. 

Each student must have their space 

in the context of the development of 

the activity. 

• Respect individual rhythms and 

adjust group rhythms. 
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• Each student will be who states their 

own diversity. Sometimes the 

impatience of adults or wanting to 

set examples makes us point out the 

diversities in others; this can cause 

stigmatization, a negative 

experience, or shyness. You have to 

be careful.

 

• Use inclusive language, not sexist, 

not racist, not LGBTQphobic, not 

aporophobic, not disablist, etc. 

Before carrying out activities, the 

person who is going to direct them 

must have worked on the subject 

themselves, expose themselves to 

their own internalized behaviors and 

go through a process of awareness 

around these issues.
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CONTENTS 
 

 

1. WHAT IS APOROPHOBIA? 
 

According to the European Anti-Poverty 

Network (EAPN), aporophobia is the 

hatred or rejection to poor persons due 

to the simple fact of being poor and is 

reflected in the way of acting and 

thinking. It is a social dysfunction that 

reinforces the discrimination suffered 

by persons in a situation of poverty. 

The main virtue of the word 

“aporophobia” is giving a name to a 

reality that until now did not have 

(Martínez, 2002), differentiating it from 

xenophobia, because as Cortina points 

out: “it is the phobia towards the poor 

that leads us to reject people, races and 

ethnic groups who are usually without 

resources. The Arabs coming to Costa 

del Sol are not repugnant, nor the 

Germans or British, already owners of 

half of the Mediterranean; neither the 

roma people that follow a reassuring 

European way of life, nor the foreign 

children adopted by parents wishing for 

a child they couldn’t have” (Cortina, 

2000). Aporophobia makes visible an 

attitude that is the key to many of the 

undesirable behaviors in our well-off 

societies. 

Some of the reasons that can be found 

behind aporophobia are ideologies, 

which based on meritocracy assume 

that being or not in a situation of 

poverty mainly depends on the attitude 

of each person and their willpower, so 

they lead to despise people in this 

situation. 

This, in addition to being false, furthers 

a speech that favors the marginalization 

of people in situations of poverty or 

social exclusion. The best predictors of 

poverty are variables beyond the 

individual’s control: family income, 

country of birth, health, etc. these all do 

not depend just on the person to be in a 

situation of poverty. 

Another cause of aporophobia may be 

the lack of direct contact, which means 

that the vision of poor people is based 

on prejudice, stereotypes, and even 

criminalization reproduced by some 

political agents, the media, or social 

networks. 

Online hate speech feeds on 

aporophobia, creating synergies that 

are very difficult to eradicate in the 

digital environment, given its own 

configuration and nature. This speech is 

a phenomenon on the rise in Europe and 

in the world. One only has to see the 

spread of hoaxes and fake news related 

to unaccompanied minors or migrants 

to understand the magnitude of a 

problem that is difficult to tackle due to 

its complexity. 

The preferred targets of these 

“professional hater” may be foreigners, 

but also women, LGBTQ people, roma 
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people, people with disabilities, 

homeless people, fat people, skinny 

people… Depending on each context, 

the message is adapted, to then go to 

the online attack and harassment, 

mainly through social networks. They do 

not mind spreading false news or 

generalizations if it serves to reinforce 

their arguments.2 

 

 

 

2. WHAT IS DISABLISM? 
 

When analyzing the term disablism we can see that it comes from “disabled” and “-ism”, 

but there is also its synonym/counterpart “ableism” coming from “able” and “-ism” 3. 

Although they differ very slightly in their meaning, they can be used concurrently. In this 

project, we tend to use more often the term disablism. Both terms are used to refer to 

the fear, rejection, hatred, and even violence towards people with functional diversity, 

simply because of their conditions, showing an intense rejection that sometimes 

becomes physical aggression towards this group of society. 

Disablism is not only a problem of today’s society; historically there has been great 

discrimination and hatred towards people with disabilities. Let’s make a brief review of 

the different historical eras: 

Following Andrea Padilla-Muñoz (2010), the historical journey begins in ancient Greece 

(4th century BC), where in ancient Sparta, people with any type of disability, 

malformation, or weakness (how people with functional diversity were labeled) were 

abandoned in the forest. 

During the Middle Ages, in the Christian West, the ideology of linking people with 

intellectual disabilities with the diabolical and demonic persisted; which caused the 

Inquisition to advocate for their elimination. Also, throughout the Middle Ages, people 

suffering from some type of disability were even pointed at as responsible for epidemics 

or plagues (Andrea Padilla-Muñoz, 2010). 

At the beginning of the 15th century, after seeing some children beating a person with 

mental illness on the street, Juan Gilabert Jofré founded in Valencia (Spain) what is 

considered the oldest mental asylum in the Christian West, and the first therapeutically 

organized psychiatric center in the world: the hospital of the Holy Innocent Martyrs. 

 
2 Style Guide on Aporophobia and Hate Speech: 
Communicating Without Discriminating 
(December 2020) EAPN SPAIN. 

3 International Journal of Support for Inclusion, 

Speech Therapy, Society and Multiculturalism. 
Volume 5, Number 1, January 2019, ISSN: 2387-
0907 
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Later, during the 16th century, Juan Luis Vives advocated for work and education as 

means of rehabilitation. Later, with the help of Pedro Ponce de León, he promoted 

special education, and San Juan de Dios created one of the first institutions for people 

with disabilities in Granada (Spain). Despite all these developments, thinking about 

people with functional diversity was fundamentally negative, and only treated from the 

religious perspective of charity. 

In the 18th and 19th centuries, Denis Diderot made a series of writings in which he dealt 

with the competences/aptitudes of the visually impaired or the first schools for “deaf-

mute” and others for “blind”. Louis Braille studied in these schools and developed the 

method of writing in relief using dots that in 1878 was recognized as a universal system 

for teaching blind people. 

In 1884, Otto von Bismarck, German Chancellor, established the first law that recognized 

work accidents, and disability treatises were published, among which the one published 

in 1877 by William Wetherspoon on intellectual disability stands out. 

Although there were advances in history, even in the 19th century it is still seen how the 

fact of suffering from functional diversity had a pejorative connotation, describing them 

as “crazy, incapable” or “alienated”. They were considered people without judgment, 

without the ability to make decisions or choose for themselves, so they always had to 

depend on someone else. 

  

Photo by Alireza Attari in Unsplash 

https://unsplash.com/@alireza_attari?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
https://unsplash.com/es/s/fotos/discapacidad?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
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In the 20th century, in Hitler’s Nazi Germany, the persecution and elimination of 

“disabled” people (as they were called) worsened under the idea of considering them 

imperfect, as “lives not worth living”. Their Holocaust began even before the Second 

World War, with the sterilization of thousands of people accused of suffering from 

mental problems, resorting from 1939 to euthanizing people with physical or mental 

disabilities. Until the end of the war, the German Institute for Racial Hygiene 

exterminated more than 300.000 people for the simple fact of having some kind of 

functional diversity. 

Disablism or ableism or ableism is not a problem that is emerging in today’s society, but 

rather it is a phenomenon that has existed throughout almost all of history, and which 

experienced its most terrible moments during the Nazi era. 

Although these historical events seem very distant to us and our reality is very different, 

hatred towards people with functional diversity continues to show itself today, with 

verbal and even physical aggression, job discrimination, social abuse, etc. 

 

 

3. WHAT IS MULTIPLE 

DISCRIMINATION? 
 

The Report drafted in 2007 by the 

European Commission on multiple 

discrimination endorses the definitions 

of T.Makkonen, for which it is possible 

to distinguish between multiple, 

compound, and intersectional 

discriminations.4 

 

A. Multiple discrimination itself is what 

a person suffers due to different 

factors at different times: a woman 

in a wheelchair can be discriminated 

against because of her gender in 

having a certain job, and due to her 

 
4 MULTIPLE DISCRIMINATION, AN OLD REALITY, A NEW CONCEPT. Dr. Fernando Rey Martínez. University 

of Valladolid. 

disability if a public building is not 

accessible to her. The victim 

accumulates various experiences of 

discrimination, due to the moment 

in which they are suffered and due 

to the cause or factor motivating 

them. This form of discrimination 

could also be called cumulative, 

double, or even triple. The victim is 

discriminated against by factors that 

do not act simultaneously or jointly 

or interactively, but rather 

separately. 

 

B. Another type of multiple 

discrimination is “compound” 

discrimination, referring to a 

situation in which one or more 
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factors of discrimination are added 

to others, producing a barrier or 

difficulty added to those already 

existing. In a labor market 

segregated by gender -with jobs 

reserved for men- and by nationality 

-with some jobs available only to 

nationals-, the chances that an 

immigrant woman will find a job 

matching her training are greatly 

reduced. This could also be called 

“additive discrimination”, since 

several factors do intervene at the 

same time. 

 

C. A third type, called “intersectional” 

discrimination, has been defined. In 

it, various factors of discrimination 

interact simultaneously. The 

discrimination of a roma woman is 

the result of the combination 

between gender and ethnic group, 

but with a holistic, new result due to 

particular negative social 

stereotypes, becoming different 

from the discrimination suffered by 

both non-roma women and roma 

men. Another example combining 

the factors of gender and disability is 

the forced sterilization to which 

women with disabilities are 

subjected in some countries, an 

experience that neither non-

disabled women nor disabled men 

suffer.  

Makkonen himself adds a fourth type, 

which however does not reflect the 

Report from the Commission, that of 

overlapping discrimination, which 

seems to show that the classification 

may not reflect the full complexity of 

this phenomenon. A major problem has 

to do with the terminology itself, 

because in anglo-saxon systems there is 

also the term “intersectional 

discrimination”, and Makkonen himself 

suggests that maybe all varieties of 

discrimination (including “multiple” and 

“composite”) should be called, in a 

broad sense intersectional 

discrimination. On the contrary, in the  

 

 

Photo by Henry & Co. In Unsplash 

 

political and legal language of the 

European Union uses the term “multiple 

discrimination”, which is gaining the 

pulse to describe the same 

phenomenon. In fact, the report of the 

European Commission, so often 

mentioned, is titled “Addressing 

multiple discrimination”. Obviously, this 

https://unsplash.com/es/@hngstrm?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
https://unsplash.com/es/s/fotos/discapacidad?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
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title does not refer to what Makkonen 

(and also, paradoxically the report itself 

by endorsing his conclusions) refers 

with “multiple discriminations” to 

“intersectorial discriminations”, so it is 

natural to be confused. 

 

 

4. OTHER TYPES OF 

DISCRIMINATION: 
 

In the project “EDUCATIONAL 

INCLUSION INTO DIVERSITY, FACING 

EARLY SCHOOL LEAVING: Innovative 

methodologies to support ethnic 

minority students and stop Hate Speech 

in Europe”, co-financed by the Erasmus+ 

Programme, various OERs are being 

created, in which the different types of 

current social discrimination are worked 

on. These are divided into 5 KITs: 

• Kit for Cultural Diversity (racism, 

romaphobia, islamophobia and 

antisemitism). 

• Kit for Sexual Diversity 

(homophobia, transphobia, 

LGBTphobia). 

• Kit for Gender Equality (misogyny, 

sexism, enbyphobia). 

• Kit for the Freedom of Expression 

(ideological hatred). 

• Kit for Inclusion into Diversity 

(aporophobia, disablism, multiple 

discrimination, and others). 

And it is precisely in the latter (other 

types of discrimination) where we will 

focus in this section the Didactic Unit of 

Inclusion into Diversity. 

There are various types of 

discrimination that are not linked to 

origin, ethnicity, religion, gender, 

affective-sexual orientation, ideology, 

disability, and economic situation. A 

good example of this is the social 

discrimination based on physical 

appearance or age. We deem necessary 

to work on these types of 

discrimination, since despite not being a 

social obstacle, they also can lead to 

discrimination and bullying, and all the 

subsequent problems these lead to. 

Social discrimination based on physical 

appearance is now another form of 

intolerance. Every day, millions of 

people suffer rejection from those who 

consider that “beauty” (according to 

their own canons) is an essential quality. 

Discrimination on aesthetic grounds, or 

as it has come to be called in our society, 

“lookism” causes those who do not 

match the prevailing beauty canons to 

be rejected due to fatness, baldness, 

shortness… so almost anyone. 

According to the survey “Sexual 

diversity and coexistence in educational 

centers” conducted in secondary school 

students by the Department of Social 

Anthropology of Complutense 

University of Madrid, the first reason for 

mockery and exclusion is not matching 

beauty canons. In pre-primary and 

primary schools, insults are linked to 

weight, height, or gender norms. 

https://www.educatolerancia.com/pdf/Diversidad%20Sexual%20y%20Convivencia.pdf
https://www.educatolerancia.com/pdf/Diversidad%20Sexual%20y%20Convivencia.pdf
https://www.educatolerancia.com/pdf/Diversidad%20Sexual%20y%20Convivencia.pdf
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Another type of discrimination is that 

based on age: ageism. Age 

discrimination refers to the situation of 

those people who are treated 

unfavorably for the simple reason of 

being older or younger, so this ageism 

constitutes the set of prejudices or 

stereotypes that older people usually 

have to face almost daily. 

 

Photo by Danie Franco in Unsplash 

Age discrimination often occurs in work 

environments, as the ideal age for work 

is usually considered to be from 25 to 45 

years. Younger or older people may be 

left out of the labor market. Another 

example of age discrimination usually 

occurs in dependent people: many older 

people have to face being considered as 

“incapable” and that they cannot make 

decisions for themselves, when in fact 

they are fully qualified to do so. Age is 

sometimes used as an excuse to restrict 

the personal freedom of the elderly. 

Lastly, in classrooms and educational 

centers, this age discrimination can also 

appear among students, both because 

someone is the oldest (as with students 

repeating the course) or the youngest in 

the classroom. 

  

https://unsplash.com/@dani_franco?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
https://unsplash.com/es/s/fotos/ancianidad?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
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ACTIVITIES 
 

 

 

ACTIVITY 1: CLARIFYING CONCEPTS 
 

Material: Not necessary. 

Time: 45 minutes approximately. 

Groupings: Small group, large group. 

Educational level: Secondary education. 

 

Activity description: 

Once the teacher has introduced the contents of this Didactic Unit by explaining the 

concepts of aporophobia, disablism, and multiple discrimination, the students must 

answer, through a participatory debate and in their own words, to the following 

questions: 

• What is aporophobia? Have you suffered or witnessed cases of aporophobia? Do 

you know anyone in poverty? What are the main reasons that can lead a person 

into poverty? 

• What is disablism? Have you suffered or witnessed cases of disablism? Do you 

know anyone with special needs or functional diversity? Give examples of 

disablism situations. 

• What is multiple discrimination? Do you know of any cases of multiple 

discrimination? Do you know anyone who has multiple obstacles? Give examples 

of people who could suffer multiple discrimination because of their gender, sex, 

ethnicity, origin, economic status, religion, sexual orientation, etc. 
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ACTIVITY 2: PUT YOURSELF IN THEIR PLACE 
 

Material: Masking tape or chalk tape, 4 plastic bags or resistant fabrics (1 or 2 m2), 

cardboard, markers, colored pencils and pens, clock or stopwatch, 2 chairs, 7 blindfolds, 

rope, 1 bottle of water, scissors, A4 sheets, 1 cardboard box with weight inside (for 

example,  books), continuous paper, glue bars, and colored ribbons or markers matching 

the 5 SDGs. 

Time: 45 minutes approximately. 

Groupings: Small group, large group. 

Educational level: Secondary education. 

 

Activity description:5 

Start by dividing the group into 4 smaller groups and ask them to stand behind a line 

marked on the ground with masking or chalk tape, at one end of the space. Each 

subgroup will receive different materials and instructions in the game’s starting line. As 

for the structure with which they move in a group, it has to be a resistant plastic or fabric 

of at least 1 to 2 square meters, depending on the number of people (smaller structures 

can be created for groups 3 and 4, to make inequality visible). We suggest to the dynamic 

person that they can adapt this proposed material and include elements that can help 

the objective of the game: to create a path with unequal conditions for each group, 

always taking care of the physical safety and emotional well-being of the participants. 

The key to moving forward with this structure is that they agree to jump and move the 

plastic or fabric at the same time (don’t tell that to the group); if they can think of it, 

they can also use the ropes to help other groups move, or even create bridges to get 

forward together. Group 1 will also have elements to write if they want to demonstrate 

or make a request to the judge, if they realize that to move forward, they cannot leave 

anyone behind. 

GROUP 1 - You have a structure (plastic or fabric) that represents your mode of 

transport. You have to be able to fit all and everyone on it, without at any time falling or 

leaving anyone. To do this, you will have to find your way of moving. You have two ropes, 

masking tape, paper sheets, markers, and scissors. You have a bottle of water in case 

you are thirsty along the way. 

GROUP 2 - You have a structure (plastic or fabric) that represents your mode of 

transport. You have to be able to fit all and everyone on it, without at any time falling or 

leaving anyone. To do this, you will have to find your way of moving. You have a rope 

and scissors. A person will have to tie their hands in their back with the rope. 

 
5 No more inequality. Didactic unit. Entreculturas. A world in your hands. 
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GROUP 3 - You have a structure (plastic or fabric) that represents your mode of 

transport. You have to be able to fit all and everyone on it, without at any time falling or 

leaving anyone. To do this, you will have to find your way of moving. You have a rope. 

Two people will have to tie their hands together. A person will have to blindfold 

him/herself. 

GROUP 4 - You have a structure (plastic or fabric) that represents your mode of 

transport. You have to be able to fit all and everyone on it, without at any time falling or 

leaving anyone. To do this, you will have to find your way of moving. Two people will 

have to tie their hands together, with one of the ropes you have. A person will have to 

tie their hands behind their back, with another rope. Two people will have to blindfold 

themselves. 

Once the subgroups have read these, and have prepared themselves with the materials 

belonging to them, the person who dynamizes will explain the following instructions: 

• You are going to make a long road, with obstacles included, with the goal of 

reaching a life of well-being and dignity (this goal can be drawn or written on a 

cardboard at the other end of the room, opposite the starting line where the 

groups are, leaving 10-15 meters at least between the start and the finish). 

• You have to make all the way with your group, leaving no one behind. 

• You have to take care of yourself, so no one gets hurt. 

• You have 15 minutes in total to achieve your goal. 

• No one can leave the structure, otherwise you will have to stop for 1 minute. 

• Then, the facilitator will take on the role of judge, ensuring that the rules are 

complied with and controlling time. 

• You can signal the start with a whistle or sound, and state the following premise: 

“Everyone can achieve their dreams, if they strive and work for it!”. 

Along the way, try to emphasize the inequalities between the groups. To do this, the 

person who energizes can hinder the path of groups 3 and 4 with different barriers, like: 

• When crossing a border, make them show their documentation, so they waste 

more time in comparison to the other groups. 

• “Arrest them” for skipping rules, even if it is not justifiable, like talking too loudly 

or simply because they have to be questioned to continue on the way. 

• Place an obstacle in the middle of the road (a chair, for example), so they have 

to change their course to avoid it. 
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• From time to time, ask a random girl from the group to sit for 2 minutes, so they 

are not able to continue unless they look for an alternative. 

On the other hand, facilitate the path of groups 1 and 2 with proposals, for example: 

• All but one person can leave the structure for 15 seconds, and the others can 

move forward by moving it more easily. After this time, they will have to return 

to the structure. 

• Don’t arrest or sanction them as often, even if they break rules. 

• Treat them with more respect, even some favoritism. 

Once the 15 minutes have passed, or the whole group has looked for an alternative to 

reverse the obvious injustices and inequalities along the way, as organizer/judge, finish 

the game and explain your role explicitly. Ask the groups to stay where they were on the 

path, and to reflect for a moment in silence how they feel, and where the other groups 

are. 

Then, invite them to leave the structures and sit in a circle to start a discussion about 

the experience, using the following questions as guidelines: 

• At the beginning of the activity you were told that “Everyone can achieve their 

dreams, if they strive and work for it.” What happened? Have you all achieved 

your goal? 

• Why has this happened? Where do you think the differences come from? 

• How have you felt along the way? 

• What difficulties and obstacles have you experienced? 

• How have you taken care of yourself and others? How have you worked as a 

team? 

• What do you think was the real goal of this dynamic? What does it try to 

represent? 

• What obstacles and social inequalities do you know that hinder the fulfillment of 

the rights of millions of people in the world, making it fallacious to speak of 

“individual effort”? Here you can guide the group by mentioning some global 

inequalities: gender, race, xenophobia, exclusion due to ethnicity, religion, or 

social group, etc. 

• Do you think that girls and women have the same opportunities as boys and 

men? Why? Here you can comment that in most countries -including ours- girls, 

young women, and women have fewer opportunities to go to school, and are 

more affected by inequalities and violence. 
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• Do you think you could have acted differently to reverse the inherent injustices 

and inequalities of the game? How? 

So that they can try that alternative path that they have proposed, in which no one is 

left behind, the whole group is given a new opportunity: to return to the starting line in 

their corresponding subgroups, and to carry out that alternative so that all the 

participants can advance in equality, justice, and respect. This may even involve making 

a manifesto or appeal addressed to an institution, asking to end the discrimination and 

unequal treatment they had expressed. It is in our hands to build a path of equality! 

 

  



 
 

22 
 

ACTIVITY 3: POVERTY IN MY NEIGHBORHOOD 
 

Material: Paper, pen, internet. 

Time: 2h approximately. 

Groupings: Small group, large group. 

Educational level: Secondary education. 

 

Activity description: 

This activity consists of students becoming aware that situations of poverty exist all 

around us, even if we do not see/believe it, they affect us and everyone’s lives. To this 

end, we propose that students explore and collect information from associations, 

foundations, or NGOs in their area or community that work to fight poverty. 

We propose students to follow these steps: 

1. Make groups of about four people. For about 20 minutes, find out some entities 

in your close environment that work to eradicate poverty. You can provide some 

that you already know, look online, consult the tutor or pedagogical counselor 

of the school… 

2. Share with the classroom for ten minutes the entities they have found and briefly 

expose what they do. Each group of four must choose one entity (different ones). 

3. Write questions to interview a person of interest of that entity (worker, 

technician, volunteer, beneficiary, etc.). 

4. Contact the chosen entity and the person of interest to carry out the interview 

you have designed. It is always very interesting to visit the entities to know their 

work, but if it is not possible, you will surely be able to arrange an interview 

through a video call. 

5. Write the interview. All interviews can be compiled into a single document to 

make a “Monograph on the fight against poverty in the neighborhood”. Find the 

best way to share this material: printing and dissemination, uploading it to the 

school’s website, sharing it on social networks, sending it as a newsletter… 
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ACTIVITY 4: PHYSICAL DISABILITY 
 

Material: Paper and pen. 

Time: 1h approximately. 

Groupings: Large group, Individual, Small groups. 

Educational level: Secondary education. 

 

Activity description: 

a) The students make a tour throughout the school, drafting a document with the 

existing or non-existing architectural barriers in the premises. 

b) The students will reflect on the architectural barriers there are in the route they 

usually take from their home to school, and on the good practices in the use of 

spaces for all people with reduced mobility, for example: free zones in pedestrian 

crossings, etc. 

c) Once the two previous activities have been carried out, open a space to share all the 

architectural barriers the students have found, and open a debate on how they 

difficult the way for people with Special Needs to have a life in equal conditions. 

Photo by Audi Nissen in Unsplash 

 

https://unsplash.com/@audin?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
https://unsplash.com/es/s/fotos/discapacidad?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
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ACTIVITY 5: SENSORY DISABILITY 
 

Material: Blindfold. 

Time: 45 minutes approximately. 

Groupings: Large group, Individual, Small groups. 

Educational level: secondary education. 

 

Activity description: 

a) Blindfold students and tell them to walk from their desk to their coat (or the 

coathanger), to change places with another classmate, to go to the paper bin, etc. 

b) Tell them to identify different objects by touch (while still blindfolded). 

c) Guide a blindfolded classmate only with your voice to locate an element on the shelf 

(“on your right”, “to the front”, “on top”…). 

d) Once these three exercises have been carried out, open a reflective debate about 

the obstacles suffered by people with sensory disabilities, such as blind people, deaf 

people, etc.  What can we do to help them overcome these obstacles? 

 

Photo by CDC in Unsplash 

 

 

https://unsplash.com/@cdc?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
https://unsplash.com/es/s/fotos/ciego?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
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ACTIVITY 6: OUR BODIES ARE DIVERSE 
 

Material: A3 size sheets, colored pencils, relaxing music. 

Time: 1h approximately. 

Groupings: Large and Individual Group. 

Educational level: Secondary education. 

 

Activity description: 

1. Explain that the objective of this activity is to make a gallery of self-portraits that 

reflect the diversity and individuality of each person, showing that we all are unique. 

2. Do a relaxation exercise For 5 minutes to help all become aware of each and every 

part of our bodies. 

3. After that, spend 15 minutes to make a self-portrait. This is not about making works 

of art, but about reflecting our peculiarities and recognizing ourselves in it. 

4. Once done, exhibit them freely in the classroom and to whoever wants to see them. 

Everyone can say what they like most about their bodies and if they would change 

anything. If so, he/she has to explain why. 

5. Try to describe what kind of bodies are those that match the current beauty canons, 

and in which situations or contexts they are mostly seen. 

6. Write down the different opinions. 

Photo by Towfiqu barbhuiya in Unsplash 

 

  

https://unsplash.com/@towfiqu999999?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
https://unsplash.com/es/s/fotos/gordos?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
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ACTIVITY 7: SCHOOL AND INEQUALITY 
 

Material: Not necessary. 

Time: 1h approximately. 

Groupings: Large and Individual Group. 

Educational level: Secondary education. 

 

 

Activity description: 

 

In the text “School in the face of social inequalities. Sociological notes on teaching 

thinking”, by Carmen Nieves Pérez Sánchez, the author describes three different ways 

of interpreting inequality and the role of the school:6 

1) Interpreting it as individual inequality, which is nothing more than an example of 

internalization of the ideological principles of the educational system and the 

society which sustains it, which are defended as neutral and fair. 

2) Social inequality marks the school failure of students, and the school can do 

nothing to help it, since the socioeconomic structure exercises a strongly limiting 

power, reduced the role of teachers to that of transmitters-reproducers of the 

initial inequalities. 

3) The school is marked by social inequality and behaves differently depending on 

the socio-cultural characteristics of the students. Contradictorily, at least with 

this last position, almost all teachers take on an ethnocentric record when 

interpreting the profile of the families of their students: families with not enough 

preparation, training, or culture to properly educate children. 

The students must read the text; then open a participatory debate to make an attempt 

to clarify the differences between each of these three interpretations of poverty and 

social inequality. Once the students know their meaning, open a debate on their 

personal experience, which is the one that best suits reality. 

 

 

 
6 Revista Iberoamericana de Educación is a quarterly monographic publication published by the 

Organization of Ibero-American States (OEI). OEI - Ediciones - Revista Iberoamericana de Educación - Issue 
23. 
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ACTIVITY 8: POVERTY IN THE INDUSTRIAL REVOLUTION 
 

Material: Not necessary 

Time: 1h approximately. 

Groupings: Large and Individual Group. 

Educational level: Secondary education. 

 

Activity description: 

Read the text: 

“There is surely not a single manufacturer that has established themselves in 

Potsdam and Berlin since the mid-18th century that has not employed children 

from the Potsdam orphanage in their company. The stipulated conditions are 

always the same, which consist basically in the orphanage providing the children 

and bearing the expenses on their part; and manufacturers agree to instruct 

children in the required specialty, without salary, except for lodging and food.” 

Anonymous. 

After reading the text, open a debate among the students based on the following 

questions: 

• Has poverty existed throughout human history? 

• Do you see any similarity between the situation described in the text and today’s 

society? 

• Who has the responsibility for the poverty of the text’s children in the 

orphanage? 

• Is this system socially fair?  Photo by Egor Myznik in Unsplash 

https://unsplash.com/@vonshnauzer?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
https://unsplash.com/es/s/fotos/mendigo?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
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ACTIVITY 9: A SMALL DISABILITY 
 

Material: Duct tape. 

Time: 45 minutes approximately. 

Groupings: Large and Individual Group. 

Educational level: Secondary education. 

 

Activity description: 

This activity aims at putting the students in the shoes of a person with a disability, and 

approaching this situation to those who see that as something external and/or strange 

that does not affect them, through a pretended “thumb amputation”. 

Explain the students that they are going to simulate a non-motor physical disability, by 

disabling a segment of their body of just a few centimeters: their thumb. To do this, use 

duct tape to stick their thumb to the rest of the hand, canceling its mobility. Before their 

logical surprise, explain them the importance of the functional opposing thumb in 

humans and their lives, it being an identifying feature of the human species that made 

us evolve compared to other species. 

Once the thumb is “disabled”, try to experience many daily situations, like taking out 

books from the backpack, closing the backpack, opening doors, tying shoelaces, 

fastening zippers, or putting on and taking off clothes… Trying to carry out all these daily 

activities with this “small disability” will allow the students to know the real importance 

of the loss of such an unappreciated part of their bodies, and will make them value a lot 

more the difficulties these entail. 

At the end of the session, open a time to reflect on what happened. Oral debates with 

the students as an evaluation and dialogue procedure are a great way to value what has 

been learned, express the sensations and experiences felt, and promote positive 

attitudes. 

 

 

  



 
 

29 
 

ACTIVITY 10: MULTIPLE DISCRIMINATION 
 

Material: Access to written, digital media, etc. 

Time: 45 minutes approximately. 

Groupings: Large and Individual Group. 

Educational level: Secondary education. 

 

Activity description: 

In groups, tell the students to look through different written, digital, and television 

media, looking for and collecting news that have to do with sexist violence, stereotyped 

models of femininity and masculinity, disabilities, racism, LGBTQphobia, etc. Then work 

with what they have found, and open a debate based on the following questions: 

Who suffers from discrimination in this society? (And why?) 

Who is more discriminated against, a white woman or a racialized woman? (And why?) 

What types of discrimination can a black lesbian woman suffer? 

What types of discrimination can a disabled bisexual man suffer? 

Do you think that different types of discrimination in the same person can accumulate? 

How will it affect this person? 

  

Photo by Kenny Eliason in Unsplash 

https://unsplash.com/@neonbrand?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
https://unsplash.com/es/s/fotos/clase-instituto?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
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EVALUATION 
 

While this Didactic Unit for Inclusion is carried out, a continuous evaluation will be made 

using direct and systematic observation both in the interventions of students in the 

debates and sharing, as well as in the processes of searching and elaborating materials. 

At the end of the Didactic Unit, the individual and collective work of the students will be 

evaluated following the set criteria. 

Each activity will be evaluated after finishing, assessing what worked and what didn’t, 

the space, the time, the motivation, the groups… Use this as a measure of readjustment 

and adaptation of the development process of the Didactic Unit. 

Also carry out the evaluation of the Didactic Unit by the students themselves using the 

questions below, in groups and individually: 

1. What did you find interesting in the Didactic Unit? 

2. What did you like the most? And what less? 

3. What have you learned from this Unit? 

4. Do you think the topics studied here are important? 

5. Do you think we should add or remove something? 

 

Responses can be anonymous or not. Once the answers are collected, you can repeat 

the same questions to be worked on in groups, so they can share their impressions. 

Lastly and optionally, we propose conducting a final work by the students, to develop 

one of the topics worked or proposed by the student themselves (model by discovery). 
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